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Abstract 
Drawing on evidences collected from one university based teacher education program in Ethiopia, this study presents what 
teacher educators and student teachers are thinking that expert teacher educators are doing and what actually they experienced in 
developing and sustaining lifelong learning abilities in student teachers. To this end, the study used qualitative research approach. 
Accordingly, 12 teacher educators and 14 student teachers were interviewed. The interviews were transcribed and then through 
re-reading of transcripts, thematic areas were identified and categorized. Then, narration produced for selected major categories 
to give deeper insight into the practices of teacher educators.                                                                                                       
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1. Introduction  
 
In the era of knowledge-based society, attitudes and skills of learning and re-learning to keep up with the 
ubiquitous dynamic demands of the labor market is required. Students are expected to develop such abilities at 
school where the practices of their teachers assumed to play a significant role (Handing & Parson, 2011). Teachers’ 
practices influenced by the way they themselves were taught particularly while in teacher education programs. 
Therefore, it is worthwhile to study the practices of teacher educators. In response, the article explored the view of 
teacher educators and student teachers at Jimma University, Ethiopia as per their actual experiences as well as what 
they imagined that expert teacher educators supposed to do to smooth the progress of student teachers’ learning. 
Finally, reflection on the relevance of such practices in the attempt of equipping learners with lifelong learning 
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abilities will follow.  
Methodological wise, a mix of qualitative methods: grounded theory, and narrative methods used with the 
premise that these methods allow the development of practitioners’ experience grounded knowledge. Accordingly, 
the study guided by the qualitative research principles whereby focus is given to the social construction of 
knowledge (Tacconi 2011); hearings of testimonies of practices  (Tacconi, 2011); and re-reading of the a text until it 
allows the development of a concept (Gonzalez, 2011; Mortari, 2009). Keeping this in mind, we conducted deep 
interviews with 12 teacher educators and 14 student teachers. All interviews were recorded, transcribed verbatim 
and analyzed using grounded theory principles. Codings of  the descriptions made in such a way that the actual and 
the ideal practices differentiated using the letter A to represent the actual practice and I represent the ideal practices. 
The two authors coded together the first two interviews until they reached on common understandings; thereby the 
first author finished the remaining task. Merging of the core concepts into subcategories and then creation of major 
categories was done in similar pattern. This allowed us to reconsider even the labels of the core concepts already 
produced. In this way, 225 core concepts identified in the first instance which was finally condensed into 41, which 
in turn emerged into 12 subcategories and 4 major categories. Thus, the next section presents these categories and 
the corresponding subcategories from highly repeated to the lowest so as to identify commonly favored practices of 
teacher educators. This is followed by further discussion of the first two major categories reported (for the sake of 
page limit) by supporting with sample of narration produced from respondents.  The discussion also addressed the 
implications of such practices to the development of lifelong learning abilities in student teachers.   
 
2. Findings 
 
The systematic analysis of student teachers and teacher educators’ interviews emerged in four major categories 
as relevant practices for facilitating the learning of prospective teachers. The categories and their subcategories 
depicted in table 1 in the order of frequency in which they represented in the discourse.  
As shown in table 1, the subcategories emerged into taking actions that ignite student teachers' learning were 
frequently reported as a constructive practice of teacher educators. Among them, connecting teaching activities to 
the routines in school teaching and the life of student teachers reported as a primary focus being followed by 
practices related to the use of integrated methods of instruction and monitoring the progress of students’ learning as 
well. Similarly, the attempt of creating a conducive learning environment has given similar values where inspiring 
students’ activities, respect for teaching ethics and managing relationship came up as important practices of teacher 
educators. On the other hand, core concepts dealing with knowledge and understandings as well as instructional 
planning didn’t frequently mentioned by respondents. Looking these major themes of  practices across what 
respondents expecting of best teacher educators doing and their actual experiences (shown in figure 1), slight 
variation observed where teachers’ actions that ignite student teachers’ learning appeared as the actual experiences. 
Whereas creating a conducive learning environment and mastering content and pedagogical knowledge and skills 
Table 1: categories of teacher educators’ practices 
Major categories  Subcategories   
Taking actions that ignite student teachers’ 
learning 
 
Contextualizing teaching 
Using methods that engage students in the learning process 
Monitoring the progress of students’ learning 
Communicating effectively 
Creating a conducive learning environment Inspiring students for learning 
Respecting teaching “ethics” 
Managing relationship 
Supporting student teachers’ learning 
Knowing and Understanding Gaining control of pedagogical knowledge and abilities 
Deepening into the heart of the discipline 
Planning for students learning Preparation for teaching (lesson level) 
Plan according to the existing context 
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were more of what respondents wish to have than what they truly experiencing.  
 
 
Figure 1: The ideal versus actual practices of teacher educators 
2.1 Taking actions that ignite student teachers’ learning  
 
Contextualizing teaching: participants of the study stressed  the importance of contextualizing practices in 
teacher education program by letting student teachers practicing with the secondary school contents and issues, 
educator’s modelling of behavior they wanted student teachers develop, supporting theoretical concepts with 
concrete evidences and providing opportunity for practicing teaching skills disregarding the nature of a course. Here 
are exerts taken from the interviews:  
 
 […] I am letting my students practice (on contents) taken from secondary school textbooks so that they will teach 
successfully upon their deployment as a full time teacher[...] Even, I am also letting them practice how to change the 
existing activities in the textbook if it is not up to the expectation (Tint2A/6). 
 
[..] we learned how to prepare an annual, weekly and daily lesson plan and  […] we practiced preparation of these plans 
taking directly secondary school textbooks and syllabus. As a result, at the moment I began teaching (during 
practicum), such preparation was so easy for me. Even, we modified the previous form of lesson plan the school has 
been using in the way we learned and got accepted by the school (Sint7A/2). 
 
As can be understood from the above scenario, teacher educators were active in letting student teacher learn by 
practicing with contents and issues related to teaching in secondary schools. Equipping student teachers with the 
knowledge and skills of what they are going to do as a schoolteacher has a paramount role in enabling  them to 
challenge successfully problems they will encounter in school.  In her study of powerful teacher education programs 
in the USAA, Darling-Hammud (2006) also come up with supporting ideas that teacher educators in such programs 
are focusing on school contexts including the study of State policies where their graduates were consistently 
recognized as best teachers across schools. The important point here is that, in such circumstances, student teachers 
are mastering the contents and skills they are going to use, developing an interest in teaching, and aware of the 
challenges they face and how should they act against. As a result, facing up different challenges won’t be strange to 
them and rather it would be an opportunity for them to keep upon doing and taking a lesson out of it. 
Using Methods that engage students in the learning process: As to the respondents, connecting teacher education 
to the practices in Secondary schools alone doesn’t suffice the preparation of skilled teachers for the world of work. 
Besides, emphasis should be given to the methodologies in teacher education so that student teachers should engage 
in learning processes that would allow them to master the required concepts and skills to the extent of using them as 
a tool to learn further. In this manner, respondents stressed the importance of using integrated teaching methods and 
making teaching activity-based by providing hands-on activities as a mechanism for involving students in the 
learning processes. The following exert is an example of the many narrations  from respondents:   
 
 	

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 […] I got skill of how to generalize a lesson using mind maps. He taught us how to summarize our lesson using mind 
map then made us to use mind map in our presentation. We exercised these during our presentation in class. As a result, 
I developed this skill and currently I am using in my classroom teaching, particularly at the end of chapters (Sint5A /2).  
 
Using of transferable knowledge and skills in teaching needs one first to master them. However, mastering of 
concepts and skills doesn’t happen merely by telling somebodies  what and how they should do since learning 
through such attempt claimed to be remained inert knowledge. Rather letting prospective teachers learn by doing 
authentic activities as well as leading students use the learned concepts and skills as a tool for doing the subsequent 
activities have dual purposes. First it allows them to internalize specific skill to the required level (Hammerness, et 
al, 2005); second it paves ways for learners to practice modifying skills they have learned so far in line with the 
demands of the problem at hand, which is a typical characteristic of lifelong learning.  
Monitoring the progress of students’ learning: As per explanations from respondents, one way by which teacher 
educators monitor the learning of prospective teachers is through encouraging reflection. And this could be done by 
encouraging students to reflect on the instructional approaches utilized in the course as well as on the learning 
process students have or will have gone through. Among many remarks provided by respondents, the following one 
is presented from that of the student teacher:   
 
[…] (The educator) always pushes us to set a ground for our action. When we say something he urges us to explain the 
rationale behind our actions/sayings, how will we  do the thing we proposed, then what result we would expect. Then, 
if we have already taken the action, he pushes us further to explain the outcome we got and what we would like to do 
again or the lesson we got out of it (Sint 6A/4).  
 
As can be seen from the above scenario, there is evidence of assisting student teachers to make deeper reflection 
that would enable them to be responsible for their own learning. According to Korthangen and Vasalus (2005) core 
reflection, a reflection that included looking back to the action, being aware of essential aspects of it, then devising 
alternative action which is again followed by the trial and subsequent reflection is a true reflection that results in 
profound changes in teachers’ practices. Thus, having developed competences of making substance reflection in 
teacher education program is fundamental in helping student teachers to be remained an active learner.  
 
2.2 Creating a conducive learning environment  
 
Inspiring students for learning: participants of the study considered inspiring students for learning as a main 
pillar for the successful preparation of school teachers. Sharing of personal experiences, informing learning goals 
and expectations, targeting assessment for learning improvement, counseling, and showing interest in teaching job 
are underlined by respondents as a means of inspiring student teachers for learning.  This implies the value 
participants give for the role of motivation in student teachers’ learning and the need of exploring all possibilities for 
initiating and sustaining a student teacher’s  motivation for learning. Motivation, particularly internally oriented one 
is crucial  for learning as it initiate and persist learning.  
Managing good relationship: One of the main indicators for the establishment of conducive learning 
environment is the availability of sound relationship between students and teachers. The idea has been seriously 
spoken by respondents although like for others we didn’t get space to present extracts from their interviews. In 
general, participants recognize the impact of sound relationship between student teachers and teacher educator for 
the betterment of student’ learning. Bain (2004) also remarks that educator’s unfavorable relationship with  students 
could erode students’ learning. Therefore, sound relationship is a building block for the development of interest in 
learning and working to gain satisfaction out of learning itself, which is the panacea  for lifelong learning.  
 
3. Conclusion  
 
The article intended to present practices of teacher educators in terms of what teacher educators and students 
perceived a successful teacher educators are doing and what they are actually experiencing in their current practices. 
Besides, the analysis of the perception and actual experiences from the angle of  facilitating the development of 
lifelong learning skills in student teachers was the other target.  Accordingly, four major categories of teacher 
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educators’ practices emerged in the following  order: taking actions that ignite student teachers’ learning, creating a 
conducive learning environment, knowing and understanding and planning for students. Among these, educators’ 
taking action that ignite students learning has appeared as the actual practice teacher educators have been showing. 
The other categories, particularly practices in relation to the creation of a conducive learning environment, is more 
of what respondents wish to have than what actually they have been experiencing.  
Student teachers would develop habits of (re) learning and improve the knowledge and skills of their teaching 
repertoire provided that they develop ingredients important  for such purpose while they are in teacher education 
programs. To this end, developing interest in teaching, habit of learning from once own action, mastering of specific 
teaching skills, content related pedagogy, and other school related factors are the essential ones. Thus, the teacher 
educator’s practices reported in this study are also in line with these points though related to construction of 
conducive learning environment is more of the wish they have than the real experiences as already mentioned.  
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